














































































































































































































































































































































































Forinstance,theanswersofallthestudentstoQues亡 め η10nApril23couldbeseenatonce .
AlthoughQuestionsland20ftheguidedjournalforthefirstperiodweredifferent
questions,inQuestion1,thestudelltsveryoftengavetheanswerswhichalsoappliedto
Question2.Forinstance,somestudentsanswered,"Summarizationwasverydifficultforme
becauseitwasthefirsttimetopracticeit.ButIthinkitisveryusefulformetolearnitbecause
Icalluseitinalltheothersubjects."Consequently,theanswerstoQuestionsland2were
analyzedtogether.Alltheopinionslistedperdateweretalliedaccordingtothekindofopinions.
TheanswerstoQuestion3wereanalyzedasfollows:First ,whetherornotthestudents
usedstrategiesinotherclasseswastalliedforeachdate.Second,iftheydid,thenumberof
strategiestheyhadusedwascountedforeachstrategytheymentioned .Third,thenamesof
theclasseswheretheyhadusedstrategieswerelisted.
Theguidedjournalforthesecondperiodaskedthestudentstoansweronlyonequestion .
ThisquestionwasexactlythesameasQuestion30ftheguidedjournalforthefirstperiod .
Therefore,theanswerstothisquestionwereanalyzedinthesamewayastheanswersto
Question30fthefirstperiod.
3.4.3Self-evaluationsheet
Therewere19entriesineachstudent'sself-evaluationsheet(seeAppendixC)、Therewere
eightquestionsonthissheet.Theanswersofallthestudentswereclassifiedbydateand
question.Forexample,theanswersofallthestudentstoQues亡ion30nApril23couldbeseen
atonce.Questions1,2,and8weremultiple-choicequestions,andtheanswerstothese
questionsweretallied.Alltheopen-endedanswerstoQuestions3,5,6,and7weretranscribed
andtalliedaccordingtothekindofanswers.Thestrategiesthestudentshadmentionedin
Question4werecoded.Codingwascarriedoutaccordingtothenewcodelist(seeTable2)
becausenonewstrategieswerefoundintheself-evaluationsheet.
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3.4.4Post_test
ThescoresofallthestudentswhotooktheBasicForrnBtestwerecalculatedby
Kαitαleushα,apublisherofEFLbooksinJapan,whichhadpublishedthislistelling
comprehensiontest.Thefinalscoreofeachstudentwasquantifiedthroughthefollowing
procedure,whichwasprovidedbythepublisher.First,therawscoreineachpart,namely,
Pαrts1,2,3,and4,0feachstudentwascounted.Nexttherawscoreofeachpartwasconverted
tostandardizedscores.StandardizedscoresofPartsland2werethescoreswhichreceived
twicetheweight,whilethoseofParts3and4werethescoreswhichreceivedthreetimesthe
weight.
4.SUMMARYOFTHERESULTS
Inthisstudy,effectivenessofstrategytrainingisevaluatedaccordingtofivecriteria:the
developmentofstudents'listeningability,theimprovementoftheirstrategyuse,their
attitudestowardstrategytraining,thetransferofthestrategies,andthedurabilityofthe
strategles.
Fromtheresultofthecomparisonofthepre-testandpost-testscoresbyt-test,the
strategytrainingwassuccessfulaccordingtothefirstcriterion,thedevelopmentofthe
students'listeningability,becausetheprogressofthelisteningabilityofthestudentsinthe
treatmentgroupwasgreaterthanthatofthecontrolgroup.Next,theguidedjournalsforthe
treatmentgrouprevealedthatthestudentshadpositiveattitudestowardthestrategytraining
asawholeaswellasthetrainingforeachstrategy.Theresultsoftheself-evaluationsheetand
thejournalshowedthatthestudentsusedthestrategiestheyhadlearnednotonlyinthe
listeningcomprehensionclassbutalsoinotherclasses.Inadditiontothat,theycontinued
applyingthestrategiesilltheirclassesafterthestrategytrainingwascompleted.
Thedevelopmentofthestudents'strategyusecouldbeseenfromtheresultsofthe
questionnaires,self-evaluationsheets,andjournals.Thetreatmentgroupusedlesscognitive
andsocial/affectivestrategiesthandidthecontrolgroup.However,thekindsofstrategies
whichthecontrolgroupusedwerealmostthesameasthosewhichhadbeenfoundtobeused
bythestudentsinthepreviousstudy:translation,resourcing,inferencing,andnotetakingfor
cognitivestrategiesandquestioningforclarificationinJapaneseandpeekingfor
social/affectivestrategies.Thesestrategiesrequiredlittleconceptualprocessingofthe
students.Forexample,althoughinferencingusuallyinvolvesintricate,reflectiveprocesses,the
natureofinferencingasusedbythestudentsofthecontrolgroupwasmodest,guessing
somethingfromvisibleoraudiblecluessuchasthespeaker'sgestures,facialexpressions,and
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intonation.Similarly,theirnotetakingwasunsophisticated,tryingtotranslateintoJapanese
whatthespeakersaidwithoutprocessingtheinformation.Whatwasmoreimportantwas
that,exceptforpeekingandinferellcing,theotherstrategiesalmostalwaysinvolvedthe
processoftranslation.Itseemedthatwithのttranslationthestudentsinthecontrolgroup
couldnothaveperformedanytask.
Thequalityofthestrategieswhichthestudentsinthetreatmentgroupusedexceededthat
ofthecontrolgroup.Theyoftellappliedcognitivelydemandingstrategiessuchasinferencing
withlillguisticandnon-1illguisticclues,variousformsofnotetaking,andsummarizationin
thelisteningclassaswellasinotherclasses.Theyalsocametoemployelaborationmore,
whichtheyhadnotlearnedexplicitlyinthestrategytraining.Itseemedthatlearningthe
strategiesexplicitlyhelpedthestudentsactivatetheirthinkingprocessesandbecomeconscious
ofotherlisteningstrategieswhichwouldimprovetheirlisteningability.Itcouldbesaidthat
theylearnedtousecognitivelyelaborativestrategiesthroughstrategytraining.
Thestudentsinthetreatmentgroupusedlesstranslationaftertheyhadreceivedthe
strategytraining.Oneofthereasonswasthattranslationwasdiscouragedinclassinorderto
saveextraprocessingtimenecessaryfortranslation.Theotherreasonwasthatresourcing,
closelyrelatedtotranslation,wasalsodiscouragedinordertoenhancetheuseofinferencing
andquestioningforclarification.Thestudentscouldrefrainfromusingtranslationand
resourcing,whichseemednottocontributetotheirlearningeffectively,bypracticingmore
demandingbuteffectivestrategies.
Thestudentsinthetreatmentgroupusedmetacognitivestrategiesmoreoftenthanthose
inthecontrolgroup.Directedattention,selectiveattention,andplanningwereoftenusedat
thesametimetheyusedothercognitivestrategies.Self-evaluation,whichtheywereexpected
touseafterclass,becamefamiliartothemwhiletheywerereceivingthestrategytraining.
Besidesthesemetacognitivestrategieswhichtheyhadlearnedexplicitlyinthestrategy
training,theycametouseanothermetacognitivestrategy,planning.Byusingplanning,they
previewedtheconceptofataskandproposedstrategiesforaparticulartask.Beingconscious
ofavailablestrategiesseemedtoenablethestudentstoemployplanning.
Fillally,judgingfromtheresultsofthequestionnaireandself-evaluationsheet,the
studentswhoreceivedthestrategytrainingovercametheirweaknessesinlisteningtosome
extentastheydevelopedtheirstrategyuse.Theseweaknessesincludedbecominganxiousand
losingtrackofthematerialwhentheyheardunfamiliarwordsortranslatingearlierportions
ofapassageandthusmissingsubsequentportions.
Insum,thestudentsimprovedtheuseofthestrategiesinthefollowingaspectsthrough
thestrategytraining:(a)Thestudentsutilizedmetacogllitivestrategiessuchasdirected
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attention,selectiveattention,andself-evaluationmoreoften;(b)appliedmorecognitively
demandingstrategiessuchasinferencing,summarization,andnotetakingtoappropriate
tasks;(c)refrainedfromusinglesseffectivestrategiessuchastranslationandresourcing;and
(d)developedotherproductivestrategiessuchasplanningandelaboration.
Toconclude,thestrategytraininghadbeensuccessfulbasedonthefivecriteriamentioned
above.
5.DISCUSSIONANDCONCI_USION
Previousstudieswhichexaminedstrategytrainingfocusedonsolelythedevelopmentof
performanceoflanguagetasksthroughstrategytraining.Nevertheless,thecriticalroleof
strategytraininginlanguageteachingistofosterlearnerautonomy.Consequently,itshould
addressothereffectsofstrategytrainingaswellasthedevelopmentoflanguageproficiency.
Measurement,datasource,datatype,andmethodtriangulationwereusedinordertoassess
thelisteningstrategyinstructiollinthisstudy.Theuseofmultiplemodesoftriangulation
madeitpossibletonotonlydescribethefindingsthoroughlybutalsotogivethemcredibility.
Intheassessmentofstrategytraining,thefollowingfivecriteriawereintroduced:the
developmentofstudents'listeningability,theimprovementoftheirstrategyuse ,their
attitudestowardsstrategytraining,thetransferofthestrategies,andthedurabilityofthe
strategies.Here,criterionormeasurementtriangulationwasadopted.Thedevelopmentofthe
students'useofmetacognitive,cognitive,arldsocial/affectivestrategieswasseenthroughthe
open-endedquestionllaires,guidedjournals,andself-evaluationsheets.Thisfindingwas
confirmedbytheuseofthesethreedifferentdatacollectionstrategies ,thatis,method
triangulation.Theexaminationoftheguidedjournalsandevaluationsheetsshowedthatthe
studentsusedthestrategiestheyhadlearnednotonlyinlisteningclassesbutalsoinother
classes.Theyalsorevealedthatthestudentscontinuedemployingthestrategiesafterthe
strategytraininghadbeencompleted.Thesefindingsweretriangulatedbytwodifferellt
methods,theguidedjournalsandevaluationsheets,whichimpliesmethodtriangulation.The
guidedjournalsshowedthatthestudentsfavoredthelisteningstrategytrailling.Theyliked
instructionofeachstrategytrainingalongwiththewholestrategytraining .Thestudents
wrotetheguidedjournalsandself-evaluationsheetseveryweekeachtimetheyhadalistening
class.Inotherwords,datafromtheguidedjournalsandself-evaluationsheetswerecollected
atdifferenttimes。Therefore,datasourcetriangulationwasincluded .Fillally,theuseof
differentdatatypesfortriangulationwasalsoinvolvedinthisstudy.Thecomparisonofthe
pre-testandpost-testscoresshowedthatthedevelopmentoflisteningskillsofthetreatment
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groupoutperformedthatofthecontrolgroup.Theuseofquantitativedataoflisteningtests
alongwithqualitativedataofquestionnaires,journals,andself-evaluationsheetsindicates
datatypetriangulation.
Inbrief,measurement,method,datasource,anddatatypetriangulationwereusedin
ordertoassessthelisteningstrategytraining.Theuseofmultipleprotocolsfortriangulation
hasrarelybeenintroducedinstrategyinstructionresearch,althoughitisprobablytheonly
meanstoassessstrategytrainingprecisely.Furtherresearchisneededtoassessstrategy
instructioninthefieldsofreading,writing,speaking,andcontentareasthroughtheuseof
differentmodesoftriangulation.
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AppendixA
Questionnaire
Year Name
StudentNumber
AIlswerthefollowingquestionsindetail.
1.Athome,youareworkingonlisteningcomprehensionhomework.Whenyoudon't
understandthewordsyouhear,whatdoyoudo?
2.Inclass,youareworkingonalisteningcomprehensionexercise.Whenyoudon'tunderstand
thewordsyouhear,whatdoyoudo?
3.YourteachertalksfortenminutesaboutcollegelifeintheU.S.Youhavetounderstandthe
mainideaandthenanswerseveralquestionsabouthertalk.
a.Whatdoyoudothathelpsyouunderstandtheteacher?
b.Whatdoyoudotorememberthemainideaanddetails?
c.Whatdoyoudothathelpsyouanswerquestions?
4.Yourteachertellsyouthestepsneededtodotheactivity,andthenyouhavetoactuallydo
ityourself.
a.Doyouhavespecialtechniquestorememberthesteps?
b.Whatdoyoudoifyouforgetwhattodonextasyou
aredoingtheactivity?
5.YouaretalkingtoaforeignteacherwhoolllyspeaksEnglish.Youmustlistentowhat
he/shesaysandunderstandthemeaning.
a.Whatdoyoudothathelpsyouunderstand?
b.Whatdoyoudothathelpsyouremembernewwordsorphrases?
6.Yourteachersaysseveralsentencesinthepresentationthatincludewordsyoudon'tknow.
Doyouhavespecialtrickstohelpyouunderstandherpresentation?
7.DoyouhaveothertechniqueswhichyouusetounderstandEnglish?
8.Doyoucheckyourcomprehension?Ifyes,how?
9.Whatisyourweaknessinlisteningcomprehension?
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AppendixB
GuidedJournals
(fortheFirstPeriod)
1.Whatdoyouthinkofthestrategytrainingthisweek?
2.Doyouthinkthatstrategytrainingisusefulforyourlanguagedevelopment?
Yes,Idobecause
No,Idon'tbecause
3.Didyouuselearnedstrategiesfortheotherclasses?
Yes,Iused(namesofstrategies)for(namesofclasses).
Yes,Iusedfor.
Yes,Iusedfor.
Yes,Iusedfor.
No,Ididn't.
(fortheSecondPeriod)
Didyouusestrategiesyouhadlearnedinyourclassesthisweek?
Yes,Iused(namesofstrategies)for(namesofclasses).
Yes,Iusedfor.
Yes,Iusedfor.
Yes,Iusedfor.
No,Ididn't.
25
AppendixC
Self-EvaluationSheet
(FortheFirstPeriod)
1.Whatpercentageofthematerialofeachlisteningtaskdidyouunderstandtoday?
TasklLessthan50%About50%Morethan50%
Task2Lessthan50%About50%Morethan50%
Task3Lessthan50%About50%Morethan50%
Task4Lessthan50%About50%Morethan50%
2.WhatpreYentsyoufromunderstandingthematerial?
3.Doyouthinkthatyoucomprehendedmoreofthespokenmaterialthaninthelastclass?
YesNo
4.Whatkindoflearningstrategiesdidyoulearnthisweek?
5.Whichstrategiesdidyouuseinthisclass?
6.Whatdidyoulearninthisclass?(Englishvocabulary,grammar,organization,andsoon)
7.Whatkindofmistakesdidyoumakeinthisclass?
8.Didyouconcentrateonlisteninginclass?
Yes,allthetimeSo,so Notreally
(FortheSecondPeriod)
1.Whatpercentageofthematerialofeachlisteningtaskdidyouunderstandtoday?
TasklLessthan50%About50%Morethan50%
Task2Lessthan50%About50%Morethan50%
Task3Lessthan50%About50%Morethan50%
Task4Lessthan50%About50%Morethan50%
2.Whatpreventsyoufromunderstandingthematerial?
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3.Doyouthinkthatyoucomprehendedmoreofthespokenmaterialthaninthelastclass?
YesNo
4.Whichstrategiesdidyouuseinthisclass?
5.Whatdidyoulearninthisclass?(Englishvocabulary,grammar,organization,andsoon)
6.Whatkindofmistakesdidyoumakeinthisclass?
7.Didyouconcentrateonlisteninginclass?
Yes,allthetimeSo,so Notreally
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